side of or along with regular
work. To assume these responsibilities requires one to go
"the second mile."
4. One must be willing to accept

criticism whether it be constructive or malicious. Anyone
who rises to a position of making decisions, which affect
others, will surely be ostracized
sooner or later. Being forced
to work effectively in the midst
of great controversy often affords great personal growth for
that individual.
5. One must be able to stimulate

and motivate others to continue
their professional gr0wt.h. Just
as good parents can instill a
zeal and eagerness for the finer
things of life into their children,
NACTA members should be just
such an inspiration and example to each other. How often
do we stress to students the
value of being totally comrnited to and absorbed in agriculture? Do we emphasize the importance of joining their professional group?
6. One must be willing to give

continuous service for the professional cause without being
always able to see immediate
results or accomplishments. A
great deal of faith and hope
mingled with a belief in the
value of spiritual things is necessary to cause one to work
c o n t i n u a l l y toward goals
never quite accomplished. Professional growth for a young
organization or a young person
is extremely difficult and demands one's best.

7. One must be willing to conduct

his life in such a manner that
all actions are credits to the
profession, not detrimental to
it. For NACTA members professional conduct can be measured by how one relates to the
public, his administrators and
students, and to other teachers
and colleagues.
When we possess these abilities
and a t t i t u d e s , we are then
ready to make a significant contribution to our profession. The question may now be asked, "What are
some concrete ways in which we
may go about being a good member of a professional group?" If
one practices being a good member,
he will of necessity be growing professionally. Some answers might
be as follows:
Attend all re,dar meetings presence at these meetings is u p
lifting. I t is an excellent way to
meet people and make friends; to
hear other people's opinions and attitudes about matters; and to learn
of new approaches to teaching and
new developments in curricu1;m.
Read the publications: let's not
let reading become a lost art. Not
to read the NACTA Journal is disrespectful to the authors who took
time to share their ideas with us;
and it is a lost opportunity for us
to grow mentally and spiritually, if
we fail to read good publications
that come our way.
Participate in committee activities

- Only when we start trying to

arrange the details of a system or

structure into a working unit do
we really comprehend the magniture of the entire system.
Use the scientific method in appraising and evaluating our work
as a teacher, researcher, committeeman, etc. Don't just go on hear
say or our own opinion, but subject
ourself to rigorous testing programs to see what needs to be improved or eliminated from our
methods, approaches, o r subject
matter.
Write or speak about our association and its objectives whenever
the opportunity presents itself; be
eager to tell others about NACTA
and agriculture. Write your opinions for the NACTA Journal or other
journals. You can talk to high
school students about the future of
an agricultural profession.
Become a whole, well - rounded
person; divide our time and talents
between the professional (daily
work and associations), civic duties,
religion, and family so all have their
fair share, since each can be complementary to the other.
In summary, professional growth
depends upon the initiative of the
individual and the group's response
in accepting him and creating the
proper group dynamics to motivate
and encourage him to work for its
cause. All of us will not be able to
do all the things outlined in this
article, but all of us can do some
of them. To the extent that we do
those things which we ought to and
can do to grow professionally, our
professional growth can be evaluated by ourselves and others.
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There seems to be an increasing
agreement among teachers and Prol
that not
fessional ~ e r s o n n eworkers
only can -teachers function as personnel workers in the classroom,
but that if they are to do an effective and positive job of teaching,
they must function as personnel
workers. There are still some guidance counselors, however, who feel
that personnel work is a complicated and involved process, and that
only those professional individuals
who have been trained in the field

of guidance and personnel are capable of performing any sort of personnel work. While it is true that
there are obviously certain kinds of
personnel work that require the attention of skilled professionals, such
as doctors, nurses, dentists, etc., it
is also true that the greater part of
the personnel work and guidance
that must be done with children
will be done by the classroom teacher, or will not be done at all.1
Although most of today's school
administrators are in general agreement that a trained counselor is a
desirable person to have on the
school faculty, only the larger
schools have one. The smaller high
schools are of the opinion that they
cannot afford a full-time trained
counselor, nor do they have enough
students to justify one. Most
teachers in such systems are assigned to teach in more than one
subject matter field and a welltrained counselor does not prefer
to work in such circumstances. This
means that if any guidance or counseling is done at all, it will have to
be by the teachers or the principal,
or by both. This state of affairs
was borne out in a study by Benton2 involving forty high schools in
Southern Illinois.
The inadequacy of counseling at
the secondary level was again
brought to light in a study by
G a n n U f 189 drop-outs from the
Southern Illinois University School
of Agriculture over a four-year period. Of. this group, only twelve percent reported having had available
the services of a full-time guidance
counselor while in high school. Fiftythree percent had some guidance
largely through classroom teachers,
while the remaining 35 percent reportedly received no guidance at all.
The classroom teacher is primarily concerned with the welfare of
children; and his special area of
study is, or should be, the realm of
human behavior and human adjustment. That we teach "children
and not subjects" is a cliche often
repeated, but the repetition does
not render it any less accurate, nor
does it apparently have much effect on the fact that far too often
in school we teach subjects and
skills and not children.

1. Through exemplification of the

qualities possessed by an educated person.
2. Through the building of group

morale.
3. Through study of and individ-

ual work with students.
4. Through classroom procedures
involved in subiects of instruction.
5. Through co-operative relation-

ships with others who have
guidance contacts with the students.5
The extent to which one believes
that the teacher should be a member of the personnel services team
is obviously affected by his concept of the functions of the teacher.
Certainly if one were to accept the
more traditional concept of the
teacher as an individual who has
amassed a good deal of knowledge in a certain area and whose
funcbion it is to pass this information on to the next generation, then
there would be little debate on the
differences between teachers and
counselors. This concept is probably accepted hardly at all by elementary school teachers, but to
some extent by secondary school
teachers, and almost completely by
most college professors.6
&buckle7 says there are at least
three viewpoints as to who should
p e r f o r m counseling services in
schools:
1. The professional point of view :
This view holds that counseling is
an intricate and involved process,
and for the welfare of the child
should be performed only by specialists who have been trained in the
field. In the hands of an unskilled
teacher who has become "personnel
minded" by reading a book or
listening to a lecture, it is believed
that counseling is a dangerous
weapon and may result in much
more harm than good.

2. The "semi-professional" point
of view: Here it is believed that
counseling will be performed by
certain teachers who have shown
that they are interested in counse!ing and who have had some professional training in the field.

The real question which any
school faces in planning its counseling program, therefore, is not,
shall teachers participate in the
work? Teachers do and always will
participate anyway. Rather, the
question is how their contribution
in counseling can be made more
valuable and properly coordinated
with the efforts of other counselors.'

3. The "non-professional" point of
view: Those who accept this point
of view believe that counseling
should be performed by all teachers.
This viewpoint is the hoped-for
ideal: but when it does become an
actuality, there will be no need of
using the term "non-professional".
since all teachers will be persons
with training in the field of human
development and adjustment.

Dunnsmoor and Miller point out
five important ways in which teachers contribute to the total personnel services program as being:

The teacher-comelor role at the
college level is essentially no different from that in secondary schools.

With some exceptions, most college
students are adolescents in various
stages of maturing; and even in an
environment where they are understood and accepted, for almost
every student there will be occasions when he will be in need of
assistance. Very often in the college environment, which for many
beginning students is strange and
confusing, the student may feel that
he is not understood, that he is not
accepted, and that sometimes he is
even being treated in a hostile manner. UThen every faculty membe?
in every institution of higher learning has accepted the student -personnel point of view so that i t has
become a part of his philosophy of
living, and when he has the understanding and the skills to work effectively with people, then the need
for organized personnel services
will be greatly decreased. The student coming to college, however,
will soon find that many of his
professors are much more concerned with research than they are
with him; he will find that some of
them make quite clear their complete lack of concern over his wellbeing: and he will find in college
the highest point of poor teaching,
since the greater proportion of college teachers, whose full-time job
is teaching, have had little or no
preparation for that task.
Arbuckles defines counseling as
an interaction between two people
that enables the disturbed individual to come to the point where he
can make choices and decisions that
are rational and logical; i t is an
interaction that is basically verbal,
and is emotional in nature. The
complexity of the emotional disturbance requiring counseling must
be such that it can be relieved only
through the development of greater
insight on the part of the client,
and this insight is the result of the
interaction between the counselor
and the client.
The term "general counselor" is
sometimes used in referring to all
college personnel who may sometimes be placed in a situation where
they must function as a counselor,
although their basic task may not
be counseling. Faculty advising is
an essential part of the counseling
services offered in any institution.
If at all possible, only those faculty
members who wish to act as advisors should be allowed to do so.
A faculty member acting as an unwilling advisor may do more harm
than good. Even those faculty members who are interested, however,
frequently have little understanding
or skill, and an in-service training
program is essential.
In describing the creation of an
effective faculty - adviser training
program at Kansas State University,
Gordong concludes by saying: "We
feel that the use of the knowledge
Forty-Five

of small group dynamics in creating
and operating a large-scale training
program for advisers is practical
and successful, and that it can be
applied effectively in other institutions. We believe such a program
rests upon the extension of the application of personnel techniques
by the counselor to the faculty. If
the counselor respects his faculty
colleagues, works with them in a
democratic fashion, and attempts
to meet their needs, he can secure
faculty cooperation and participation in 'advising and training."

-

.
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In conclusion, something should
be said concerning the difficulties
facing the teacher attempting to
function as a counselor. I n some
colleges and universities a system
is used whereby the teaching staff
is directly involved in academic advisement. For some, this may be a
minor assignrncnt, but nevertheless
the teacher has a number of students-assigned to him and it is his
responsibility to advise them in academic affairs. The question always
comes to mind - "Are all these instructors interested and qualified
to do this job?" It is the experience of this writer with several
years serving as an adviser, that
-my
students
come in with personal problems beyond those related to strictly academic work.
How far, then, should an academic
adviser get involved with a student's problems beyond things academic?
The following are commonly recognized difficulties which a teacher
who is attempting to function as a
counselor must face and resolve:
1. The responsibility of the teach-

er as compared with that of
the school counselor. Is his
major responsibility t o w a r d

Counseling may be broadly and
simply defined as the process of
helping individuals cope with certain kinds of personal problems.
The term "guidance" has long been
used in the field of personal services to students below the college
level. Counseling is. in an extended
sense, one of the oldest of human
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society, or is it toward the individual student?
2. The question of responsibility

and confidentiality. I t poses an
ethical and legal question for
all counselors.
3. The function of the counselor

as compared with the function
of the teacher. The counselor's
task is basically one of listening and clarifying in a quiet,
unobtrusive, and accepting way.
A teacher may be accustomed
to dominating his classroom,
is aggressive and talks constantly.

In spite of the fact that one or
more of the above stated difficulties
may be characteristic of many
teachers, nevertheless students do
come to teachers with whom they
have established rapport for advice
and counseling on many personal
problems other than academic.
Teachers must take this responsibility seriously because, as stated
at the beginning of this paper, the
greater part of the personnel work
and guidance that must be done
with students a t the elementary,
secondary, and college level will be
done by the classroom teacher or
will not be done at all.

4. If the good teacher is always

friendly, and if the good counselor is one who does not establish too friendly a relationship with the client, then how
can the good teacher be an effective counselor?
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